
Planning a Unit Checklist
	
	1.
	Unit Title & Concept

	
	
	Step #1 Backwards Design=Identify Desired Results

What should your students learn?


	
	2.
	Standards

Which standards will be taught in this unit?  (GPS# --include bold faced text AND sub sections)

	
	3.
	Clarified Objectives/Unit Learning Goals (This is when you clarify just exactly what you want the students to learn in this unit. ) 

Start with the “big ideas”/UNDERSTANDING (What do you want your students to remember long term?)

Next, what should your students be able to DO that will lead them to understanding?  

Then decide what must your students KNOW (facts or skills) to be able to “DO.”  Keep these to a minimum…not a long wish list!


	
	4.
	Curriculum Map

What are the “organizing ideas/topics” of the unit?

No assignments or activities (teacher or student!)

Include Key Vocabulary (keep to a minimum)


	
	5.
	Write the Unit Essential Question.  Tie to CONCEPT…

Focus it on the big understanding of the unit.


	
	
	Step #2 Backwards Design=Determine Acceptable Evidence (Assessments)

How will you know the students learned what they were supposed to learn?


	
	6.
	Plan the Authentic Culminating Assessment (Task)
Real-world, real work

Demonstration of “big learning”

Includes critical thinking (Compare/Contrast, Classify, Induction, Deduction, Constructing Support, Abstracting, Analyze Perspectives, or Error Analysis)

	
	7.
	Create a Rubric for Authentic Assessment


	
	8.
	Plan a traditional test, if appropriate, to be used in addition to Authentic Assessment.
  

	
	9.
	Identify the formative assessments in your unit and how you will use those to inform your instruction.

	
	
	Step #3 Backwards Design=Plan Learning Experiences & Instruction
What will your students do AND what will you do so that they learn?


	
	10.
	Write Extending & Refining Lessons (critical thinking skills!) and plan Learning Tasks (not critical thinking skills but activities important to the learning) that will lead your students to understanding.

Make decisions based on the learning goals. 

Include graphic organizers specific to the task of comparing & contrasting, classifying, constructing support, induction, deduction, etc.


	
	11.
	Write Acquisition Lessons.

Based on those goals in the KNOW column

What do your students need to know (or basic skills) to be able to successfully complete the Ext/Ref lessons or the learning tasks.

Refer to Distributed Guided Practice to include details of the learning of information (collaborative pairs, checking for understanding, individual practice, summarizing, etc)

Include two graphic organizers to support students in collecting, organizing and storing information for use in a future lesson or task.


	
	12.
	Plan the LAUNCH for the unit. (5-10 minute activity or “hook”)
What can you do to create interest & link the new learning to what the students already know? 

This may be the activating strategy from a lesson or a lesson itself, or simply telling or reading a story, or a separate activity.


	
	13.
	Plan & incorporate opportunities in DIFFERENTIATION of content, process or products based on students’ readiness, interests, or profiles.  

Be very clear about what you are doing to provide differentiation for students.


	
	14. 
	List and describe Formative Assessments. Show that you learned some new strategies in this class.


GA TAPP Unit Plan 
	Teacher: 
	

	Course:
	

	Grade Level:
	

	Schedule (Regular or block?):
	

	Estimated time to teach unit:
	

	School & System: 
	

	Date: 
	



                                            Unit Title:

	Which standards will be taught in this unit?

(Include the number and paste the entire standard)

	


                                                                                                                                                                                      

What do you want students to know, be able to do, and understand at the end of this unit?

	Students will UNDERSTAND THAT:
	Students will 
BE ABLE TO:
	Students will 
KNOW:

	What “big ideas” do you want your students to remember long term?
	What will students DO that will lead them to understanding? 

(Think Critical Thinking Skills)
	What do the students need to KNOW to be able to do the DO things in the DO column? 

	
	
	


How will you know they learned the above?

	Assessments:




Curriculum Map

	Unit EQ:



	Unit Title & Concept:

	Topic 1
Details:

· Key Vocabulary
· 

	Topic 2
Details:

Key Vocabulary



	Topic 3
Details:

Key Vocabulary



	Topic 4
Details:

Key Vocabulary




Authentic Assessment
(This should address concepts in the “Understand” part of the the 

Clarified Objective.  This is given at the END of the unit. 
	Essential Question for entire unit



Target Learning Goals 

(What learning/understanding will your students be demonstrating?  Reference Georgia Performance Standard)

	


The Task/Activity:
	


Critical Thinking Skill(s) Included

	(Use the list of critical thinking skills listed in the Extending/Refining Lesson)



Culminating Assessment Rubric

	
                Scale

Criteria                                   

                           
	4
Wow!!

	3
Meets the Standard
	2
Almost There

	Just Beginning 

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	


Launch Activity (5-10 Minutes)
(for entire unit!)

How will you create interest? (Hook)

How will you link knowledge? (Link)
	


Acquisition Lesson Plan  (New knowledge/information or skills)            
	Subject:

(Grade level/Content)

	GPS: Include only those that apply to this lesson



	Learning Goal(s): (What do you want them to know and/or do?)



	Essential Question for this lesson:



	Activate Learning:  (Word Maps, Brainstorming Word Splash, etc.)



	 Insert TWO completed graphic organizers for teaching Strategies.     


	Questioning: Include Five Questions using Bloom’s Taxonomy—label with Level of Learning (Knowledge, Understanding, Application, etc)
Bloom’s Level

Question

1.

2.

3.

4.

5.



	Summarizing: (Used as informal ‘assessment’—How will you know they learned what you wanted them to learn in the lesson?)
Strategy: 
Questions or prompts:

· 


Critical Thinking/ Extending/Refining Lesson Plan 
  (What are you going to have your students do with their new knowledge/skills that they learned in the acquisition lessons?)

	Subject:

(Grade level/Course)

	GPS: Include only those that apply to this lesson



	Learning Goal(s): (What will they do with the knowledge or skills?) (Compare/Contrast, Classify, Induction, Deduction, Error Analysis, Constructing Support, Abstracting, Analyze Perspectives)


	Essential Question: (for this lesson only)


	Beginning:(Review, mini-lesson, etc)


	Middle:  Student Centered!!!
(Critical Thinking:  Compare/Contrast, Classify, Induction, Deduction, Error Analysis, Constructing Support, Abstracting, Analyze Perspectives)

Insert TWO completed graphic organizers for teaching Strategies.     

	Questioning: Include Five Questions using Bloom’s Taxonomy—label with Level of Learning (Evaluation, Synthesis, Analysis, etc.)

Bloom’s Level

Question

1.

2.

3.

4.

5.



	Summarizing:  (Whole group or small group)



Differentiation 

Remember to identify your differentiation component.  Provide evidence of planning for differentiation of content, process or product to meet the varied needs/strengths/interest of your students.  
	Differentiating Strategies (3-4 strategies; describe how you will group students. Include brief descriptions of how your objective is reached using the strategy.)
1. Strategy:
Specific description for Advanced Learners-

Specific description for At Risk Learners-

Specific description for English Language Learners-

2. Strategy:

Specific description for Advanced Learners-

Specific description for At Risk Learners-

Specific description for English Language Learners-

3. Strategy:

Specific description for Advanced Learners-

Specific description for At Risk Learners-

Specific description for English Language Learners-

4. Strategy:

Specific description for Advanced Learners-

Specific description for At Risk Learners-

Specific description for English Language Learners-




Formative assessment : utilized throughout the unit and clearly informs instruction

	Acquisition Lesson #1
Acquisition Lesson #2

**Use strategies presented in this course, not quizzes, essays, multiple choice


Learning Unit Assessment

	Component
	Distinguished
	Proficient
	Basic
	Unsatisfactory

	Content
	Content is aligned with GPS and is exceptionally clear.  Learning activities directly related to student attainment of standards. Organized around a substantive concept and learning very clearly leads to an understanding of the concept. Objectives are clarified to thoroughly and completely articulate understandings sated as generalizations, knowledge, and skills.
	Generally clear alignment with GPS objectives with most learning activities and assessments directly related to attainment of standards. Content is organized around a concept and is partially developed in the learning activities. Objectives are clarified to partially articulate understandings stated as generalizations, knowledge and skills.
	Lacks clarity in alignment with QCC/GPS objectives and most learning activities and/or the assessments directly related to students’ attainment of the standards Content is organized around a concept but is incomplete in the development of the learning activities. Objectives are clarified to partially articulate understandings stated as generalizations, knowledge and skills 
	Missing key components.

	Essential Question 
	Questions clearly and accurately communicate the learning objectives, provide the central focus, and inspire student interest.
	Questions generally communicate the learning objectives and are only somewhat interesting.
	Questions inaccurately communicate the learning objectives, and are somewhat interesting with little connection to the learning objectives.
	Missing key components.

	Assessment
	The product or performance task is very clearly written to provide the opportunity for completely authentic work and clearly assesses the unit objectives. The scoring rubric thoroughly describes the dimensions, criteria, and levels of quality. Formative assessment used consistently throughout the unit.
	The product or performance task is generally written to provide the opportunity for completely authentic work and partially assesses the unit objectives. The scoring rubric partially describes the dimensions, criteria, and levels of quality. Formative assessment used partially throughout the unit.
	The product or performance task is not written to provide the opportunity for authentic work and occasionally assesses the unit objectives. 
	Missing key components.

	Acquisition Lesson 
	Implements all of the key components: Activating strategies, collaborative pairs, graphic organizers and summarizing strategies.
	Lesson uses most of the key components: Activating strategies, distributed guided practice, collaborative pairs, graphic organizers and summarizing strategies.
	Lesson uses some of the key components or does not use strategies effectively.
	Missing key components.

	Extending/

Refining Lesson 
	Lesson is thoroughly developed, highly engaging, and effectively include higher level thinking skills such as compare/contrast, induction, decision-making, etc. requiring students to demonstrate their knowledge.
	Lesson is substantially developed, generally engaging, and primarily includes higher level thinking skills such as compare/contrast, induction, decision-making, etc. requiring students to demonstrate their knowledge.
	Lesson is partially developed, somewhat engaging, and/or does not use strategies effectively.
	Missing key components.

	Graphic Organizers
	Creatively and effective use of graphic organizers which enable students to comprehend and visualize information. Organizers provide structure for long and short-term memory and produce learning effects that are substantial.
	Effective use of graphic organizers that enable students to comprehend and visualize information. Organizers provide some structure for long and short-term memory.
	Graphic organizers are present, but not effective for increasing student comprehension and/or long-term memory.
	Missing key components.


Backwards Design


Step #1


Identifying Desired Outcomes





Backwards Design 


Step #1


Identifying Desired Outcomes





Clarified Learning Objective





Backwards Design


Step #2


Determining Acceptable Evidence








Backwards Design


Step #3


Plan Instruction and Learning Experiences
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