GA TAPP Unit Plan 
	Teacher: 
	

	Course:
	Social Studies

	Grade Level:
	7th 

	Schedule (Regular or block?):
	Regular

	Estimated time to teach unit:
	60 minutes

	School & System: 
	

	Date: 
	7-10-08










 (
Backwards Design
Step #1
Identifying Desired Outcomes
)                                
                                            Unit Title:
	Which standards will be taught in this unit?
(Include the number and paste the entire standard)

	
SS7H2 The student will explain the reasons for the African independence movement.
a. Explain the origins of the slave trade in Africa and describe the trading routes to North Africa, Europe, and the Americas.
b. Describe the development of European empires in Africa; include the reasons for colonization and partitioning of Africa and the approach to empire by Great Britain, France, and Belgium.
c. Describe the nationalist movements in colonial Africa; include Kenya, Nigeria, Ghana, and the Belgium Congo.
d. Analyze the impact of the colonial period on the development of Africa.



 (
Backwards Design 
Step #1
Identifying Desired Outcomes
)                                                                                                                                                                                      
 (
Clarified 
Objective
)
What do you want students to know, be able to do, and understand at the end of this unit?

	Students will UNDERSTAND THAT:
	Students will 
BE ABLE TO:
	Students will 
KNOW:

	What “big ideas” do you want your students to remember long term?
(These will become part of the extending/refining lesson)
	What will students DO that will lead them to understanding? 

	What do the students need to KNOW to be able to do the DO things in the DO column? 

	1. Analyze how other countries influenced the development of Africa.
2. Explain the impact of the slave trade with Europe and the Americas on the independence movement.
3. Infer how the colonial period affected Africa.
4. How enslavement affects people’s cultures.
  5.  Predict when an independence  
 uprising could occur in current day countries and the actions that led the country to that position.
	1. The students will locate Africa, America, and Europe on a world map and describe the trade route.
2. Create a timeline of the relationships with the various countries and Africa.
3. Create foldables on African nationalist groups.


	1. Countries that colonized in Africa and time periods within the country.
2. Know geographically where all countries involved are located.



How will you know they learned the above?

	Assessments: (Do NOT include items such as M/C tests, essays, etc.)
Give map of world, including a key, arrows depicting slave trade routes, shaded areas of local groups (Ghana, Mali, Songhai, Kenya, Nigeria), and location of European empires.
List of reasons why people would want to be independent.
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 (
Backwards Design 
Step #1
Identifying Desired Outcomes
)
Curriculum Map

	
Unit EQ:  Why would anyone EVER want to be independent?


	
Unit Title & Concept:  African Independence Movement


	Topic 1

Slave Trade


Details:
·  Origins
·  Routes
·  People involved


	Topic 2

European empires in Africa


Details:
·  Migration patterns of Europeans
·  Colonizing new areas and treatment of original inhabitants
	Topic 3

Nationalist movements


Details:
·  Migration
·  Economic = pride
·  Power in numbers


	Topic 4

Impact of outside influence on Africa

Details:
·  Cultural interactions   Positive vs. negative 




	
Key Vocabulary:
Slave trade
Trading routes

	
Key Vocabulary:
Colonization     Great Britain
France             Belgium
Partitioning of Africa


	
Key Vocabulary:
Migration        Ethnic group
Zanzibar         Timbuktu
Mansa Musa    Ethiopia
Songhai          Ghana
	
Key Vocabulary:
Colonialism
Ethnic cleansing
Apartheid







 (
Backwards Design
Step #2
Determining Acceptable Evidence
)
Authentic Culminating Assessment

	Essential Question
Why would anyone ever want to be independent? Compare/contrast your life (reaching independence at 18) with Africa during the time period discussed, leading to their independence.



Target Learning Goals 
(What learning/understanding will your students be demonstrating?  See Clarified Objective.)
	1. Analyze how other countries influenced the development of Africa.
2. Explain the impact of the slave trade with Europe and the Americas on the independence movement.
3. Infer how the colonial period affected Africa.
4. How enslavement affects people’s cultures.
5. Predict when an independence uprising could occur in current day countries and the actions that led the country to that position.



The Task/Activity:
	Make a list of all the things one would need to be independent (budget, shelter, food, safety, etc.). 
Make a column next to this one a write who is responsible for each of the items. 
Make a similar list for Africa during the time period and who was in control of the items/resources(GRAPHIC ORGANIZER).


	Generalizing, relating, developing 
Evaluation and synthesis on Bloom’s Taxonomy












Critical Thinking Skill(s) Included


Historical Role Play : Why would anyone ever want to be independent? Compare/contrast your life (reaching independence at 18) with Africa during the time period discussed, leading to their independence.

Teacher Name: Ms. Bridgewater-Molloy


Student Name:     ________________________________________ 
	CATEGORY 
	4 
	3 
	2 
	1 

	Historical Accuracy 
	All historical information appeared to be accurate and in chronological order. 
	Almost all historical information appeared to be accurate and in chronological order. 
	Most of the historical information was accurate and in chronological order. 
	Very little of the historical information was accurate and/or in chronological order. 

	Role 
	Point-of-view, arguments, and solutions proposed were consistently in character. 
	Point-of-view, arguments, and solutions proposed were often in character. 
	Point-of-view, arguments, and solutions proposed were sometimes in character. 
	Point-of-view, arguments, and solutions proposed were rarely in character. 

	Knowledge Gained 
	Can clearly explain several ways in which his character "saw" things differently than other characters and can clearly explain why. 
	Can clearly explain several ways in which his character "saw" things differently than other characters. 
	Can clearly explain one way in which his character "saw" things differently than other characters. 
	Cannot explain one way in which his character "saw" things differently than other characters. 

	Required Elements 
	Student included more information than was required. 
	Student included all information that was required. 
	Student included most information that was required. 
	Student included less information than was required. 








Launch Activity
(…for entire unit!)

How will you create interest? (Hook)
How will you link knowledge? (Link)
	
Play song “Independent” by Webbie and Lil Boosie
Close your eyes and think of what it means to you to be independent.
Make a mnemonic using the word independent. You may not use any words more than once. We will do the first one together.
I-Individual
N
D
E
P
E
N
D
E
N
T 


















New Learning/Acquisition Lesson Plan
 (
Backwards Design
Step #3
Plan Instruction and Learning Experiences
)                                                (New knowledge/information or skills)            
	Subject:
7th grade Social Studies

	GPS: Include only those that apply to this lesson
SS7H2 The student will explain the reasons for the African independence movement.
a. Explain the origins of the slave trade in Africa and describe the trading routes to North Africa, Europe, and the Americas.

	Learning Goal(s): (What do you want them to know and/or do?)
Understand different economic, cultural, and social characteristics of slavery.
Understand slavery.
Use reading skills and strategies to understand and interpret a variety of informational texts.

	Essential Question for this lesson:
Explain how slavery became a regular practice in Africa.

	Activate Learning: 
KWL activating strategy
1. KWL (What do you Know, What do you Want to know, What did you Learn?) 
2. Before class, take a large piece of butcher paper and draw two vertical lines on it, to divide the paper into three sections. Label the left side with a K, the middle with a W and the right side with an L. Hang this on the wall. 
3. Put a number of Post-It Notes on each desk. These can be handed out after students arrive. 
4. Begin by asking students to think about what they know about the living conditions and culture of slaves. Ask them to write three to five things that they know--each one on a separate Post-It Note. 
5. Then ask them to write down questions they have about the slave culture. What do they want to know? Have them write one question per Post-It Note. 
6. At this point, students should get up and put their Post-It Notes on the appropriate section of the butcher paper. 
7. Depending on time, read some or all of the "Knows." Ask the questions: Where did you learn these things? How valid do you think those sources were/are? 
8. Then read some or all of the "Want to Knows." Ask the question: What would be good sources for answers to these questions? 
9. Hopefully they will come up with this--otherwise tell them: One of the best sources for information about a culture or living conditions of a group of people are stories about and by people within that group. Best of all is when those stories are told in their own words. 
10. Optional: If students have not been taught about Primary Sources and Secondary Sources, this could be a good time to introduce these terms. If desired, a discussion could take place about the strengths and weaknesses of primary and secondary sources. 
11. For the most part, students will be looking at primary source material during this lesson. 
12. Tell them that during the next few days they will be viewing and reading stories told by and about slaves. Afterwards they will take on the persona of a slave and write a series of diary/journal entries showing what they have learned about the slave culture and living conditions.
All words listed will be posted on the bulletin board for the current lesson (like a word wall). 

	Teaching Strategies:  
· All vocabulary will be introduced to students. Each will receive an index card. They are to write the word at the top left of both sides. On the blank side, students should write what they believe the definitions. Then students will move into groups of 4 and look up the words. The real definition will be written on the lined side. An X should be marked through the blank side. All cards will be placed in an index card box by period. Whenever students are finished with an activity, they grad a couple of cards and write a sentence using that vocab word (Make sure student number written after each sentence). At the beginning of each class, have a student come up to the front and read some new sentences.  
· Students will be watching a video Slavery: Seeds of Destruction in class. After watching, discuss: Was anything surprising to the students? Did they learn anything they didn't know before? Have other questions come up as a result of the show? What do they want to know more about? 
· Students will create a foldable with the outside labeled: 1. Africa  2. Americas  3. Europe. They are to research why each of the following was involved in the slave trade. Write at least 2 reasons for each and write them in the corresponding flip page. Include economic, social, and cultural reasons for involvement.
· They are to write a series of at least five diary entries. Refer to the handout for specific expectations. At this time, hand out the Rubric and encourage students to refer to it as they draft, revise and edit their diaries.
              Create a "slave persona" for themselves. They should write down: 
· Their name (African name)
· What kind of a household they live in and where they are locacted
· What kind of a person or family owns them 
· What kind of work they are expected to do 
· Any relatives they may have--do they live with those relatives? 
· Anything else that might be important


	Questioning: Include Five Different Level Questions using Bloom’s Taxonomy—label with Level of Learning (Knowledge, Understanding, Application, etc.)
	Bloom’s Level
	Question

	Comprehension
	1. Locate the Atlantic slave trade on a map.

	Application
	2. Apply the slave trade to modern times. Could it happen again? 

	Analysis
	3. Group the reasons why the slave trade became so embedded into society.

	Synthesis
	4. Compare the African slave trade with another country that used slaves.

	Evaluation
	5. Validate Africans involvement in the selling of people into slavery.




	Summarizing: 

Formative assessment will take place throughout the entire lesson. I will be checking for visual cues by the students for understanding (nodding of heads, “aha!”). The sentences the students write will be checked each afternoon and reread during class time. 




Foldable:

 (
Africa
Americas
Europe
Kings could get rid of POWs they had captured from wars with neighboring tribes
Money
Cheap labor
Less risk of running away (home across an ocean)
Made money off  trade
Forced more trade within 
Africa
 establishing more power
)
Slave Triangle:
 (
Bought slaves and sold products
Returned raw materials to Europe for production
 
and sold new things to
 
Africa
Received new items and got rid of POWs
 
)



Critical Thinking/ Extending/Refining Lesson Plan
  (What are you going to have your students do with their new knowledge/skills
       that they learned in the acquisition lessons?)
	Subject:
7th grade Social Studies

	GPS: Include only those that apply to this lesson
SS7H2 The student will explain the reasons for the African independence movement.
Explain the origins of the slave trade in Africa and describe the trading routes to North Africa, Europe, and the Americas. 

	Learning Goal(s): 
Students will construct a Venn Diagram (choosing 2 of the places) comparing the positives of slavery and contrasting the detrimental affects of slavery on society of each of the places.


	Essential Question: 
Predict the situations in which slavery could happen again in the world. Justify your answer. 
What is the central theme behind slavery?

	
Beginning:
We will be reviewing the slave trade routes. Students will be paired and show their foldable to the other students in the class and explain why each benefited from slavery. 




	Middle:  
Students will be taking the information they have received and creating a Venn diagram.
Students will be debating in groups of 2 x 2 the reasons for slavery (pro/con).




	Questioning: Include Five Different Level Questions using Bloom’s Taxonomy—label with Level of Learning (Knowledge, Understanding, Application, etc.)
	Bloom’s Level
	Question

	Knowledge
	1. Expand upon the economic reasons for slavery.

	Evaluation
	2. Tell why someone would want to have slaves in their society.

	Synthesis
	3. Pretend you are a slave trader. How would you treat your slaves as you travel across an ocean.

	Analysis
	4. Survey the different ‘slaves’ from the diary exercise. Categorize the emotions and group them into categories. Which is dominant?

	Application
	5. Prepare a scrap book of the different things affecting slaves.




	End/Sharing/Summarizing:  
In groups, discuss the detrimental affects of slavery. What are the things you think are the worst aspects. What were some of the reasons why they did it then? How do you think this made people feel?

Dump and Clump




Venn Diagram:
 (
America
Africa
Cheap labor
Continuous workforce
Bred resentment 
Increased prejudice
Many tribes left without population of young men
)
Dump and Clump: (Used as a review strategy)
Students ‘dump’ list of words related to independence.
Students ‘clump’ list of words into categories (oppression, freedom, logistics).
Students will write a descriptive summary sentence for each category and share with the entire class.
Differentiation Component
Remember to identify your differentiation component.  Provide evidence of planning for differentiation of content, process or product to meet the varied needs/strengths/interest of your students.  
	Differentiating Strategies 

Students will use compacting strategies. When a student finishes their assignment, they grab a couple of vocab cards from the box to continue making sentences using the words.

Students will use higher level thinking by researching the slave trade, reasons, impact, and real-life stories to construct a persona of a slave and write entries into a diary.

Students will use clustering in a variety of ways. Students may choose to work in groups or independently occasionally. They must have individual work on their diaries. They will be grouped by ability (high to medium and medium to low) for the debates.











Formative assessment is utilized throughout the unit and clearly informs instruction. Do NOT include items such as M/C quizzes, essays, etc. 
	At least 5 examples:
Students will present their foldable to the class
Students will be continuously asked higher level questions on Bloom’s taxonomy
Students will be graded by teacher and peers on the debates.
Responses to all information posed in class will be judged for accuracy in their answers.
Students use of clumping the words from the dump will be checked for accuracy.

Pretty much all the activities are checked during the time of doing them to make sure they are accurate. Questions will be posed based on this.
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