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Essentials

How do we determine what is 
essential for students to 
learn? 

Know:

� Where standards are located

� Who created the Standards for Georgia

� What Standards are

Be able to: 

� Identify topics and vocabulary based on 
selected standards

� Identify Enduring Understandings based 
on standards

� Write a Clarified Learning Objective

� Write an Essential Question

� Create a Curriculum Map
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Understand
� Student achievement is measured against 

Standards

� Essentials are non-negotiable

� The link between curriculum, instruction, and 
assessment

� The importance of clarifying learning 
objectives

� The process of Instructional Planning 
(Backwards Design)

Word Splash

Vocabulary p. 22:

Describe or write a 

sentence

Essentials 2



3

Backwards Design

1. Identify desired results1. Identify desired results1. Identify desired results1. Identify desired results2. Determine acceptable evidence2. Determine acceptable evidence2. Determine acceptable evidence2. Determine acceptable evidence3. Plan learning experiences 3. Plan learning experiences 3. Plan learning experiences 3. Plan learning experiences & instruction& instruction& instruction& instruction
3 Stages of (“Backward”) Design

Notes: page 22
1. Identify desired results1. Identify desired results1. Identify desired results1. Identify desired results2. Determine acceptable evidence2. Determine acceptable evidence2. Determine acceptable evidence2. Determine acceptable evidence3. Plan learning experiences 3. Plan learning experiences 3. Plan learning experiences 3. Plan learning experiences & instruction& instruction& instruction& instruction

3 Stages of Design
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Stage 1 – Identify 
desired results.

�Enduring Understandings: What specific 
insights about big ideas do we want 
students to leave with?

�What essential questions will frame the 

teaching and learning, pointing toward key 

issues and ideas, and suggest meaningful 

and provocative inquiry into content?

Stage 1 – Identify 
desired results.

�What should students know and be able to 

do?

�What content standards are addressed 

explicitly by the unit?

1. Identify desired results1. Identify desired results1. Identify desired results1. Identify desired results2. Determine acceptable evidence2. Determine acceptable evidence2. Determine acceptable evidence2. Determine acceptable evidence3. Plan learning experiences 3. Plan learning experiences 3. Plan learning experiences 3. Plan learning experiences & instruction& instruction& instruction& instruction
3 Stages of Design: 
Stage 2
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7/9/2008

Reliability: Snapshot vs. 
Photo Album

� We need patterns that overcome 
inherent measurement error

Sound assessment requires multiple 
evidence over time - a photo album vs. a 
single snapshot

1. Identify desired results1. Identify desired results1. Identify desired results1. Identify desired results2. Determine acceptable evidence2. Determine acceptable evidence2. Determine acceptable evidence2. Determine acceptable evidence3333. Plan learning experiences . Plan learning experiences . Plan learning experiences . Plan learning experiences & instruction& instruction& instruction& instruction
3 Stages of Design: 
Stage 3

Lesson Planning

Acquisition and Extending/Refining Lesson

� Activating Strategies

� Distributed Guided Practice

� Summarizing Strategies

� Graphic organizers



6

Page 23
Instructional Planning

Traditional Practice

� Select a topic

� Plan instructional 
activities

� Create and give 
assessment

� Give grade

� Move on to next topic

Standards-based Practice

� Select Standard

� Design assessment to 
allow students to 
demonstrate learning

� Create learning activities 
that focus on achieving 
standards

� Use data from 
assessment to reteach or 
move to next level

Standards

Standards

�Locate the graphic 
organizer in your 
notebook (p. 24)

�Use the boxes to 
record information 
about Standards.
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What Who

When How

Why

Where

Essentials 4
 

How do we know what to teach?

�What do we mean by standards?

�Why do we have standards?

�Who defines the standards?

�Where do we find the standards?

�When do we use the standards?

�How can we construct a curriculum map?

According to Doug Reeves, According to Doug Reeves, According to Doug Reeves, According to Doug Reeves, “The The The The ‘Standards Standards Standards Standards MovementMovementMovementMovement’ is hardly a new and revolutionary is hardly a new and revolutionary is hardly a new and revolutionary is hardly a new and revolutionary idea.  In every school in the country, there are idea.  In every school in the country, there are idea.  In every school in the country, there are idea.  In every school in the country, there are athletic teams and musical groups that athletic teams and musical groups that athletic teams and musical groups that athletic teams and musical groups that routinely take a routinely take a routinely take a routinely take a “standardsstandardsstandardsstandards----basedbasedbasedbased” approach approach approach approach to education.  When students fail to make a to education.  When students fail to make a to education.  When students fail to make a to education.  When students fail to make a free throw in basketball or hit an Ffree throw in basketball or hit an Ffree throw in basketball or hit an Ffree throw in basketball or hit an F----sharp in sharp in sharp in sharp in band, they do not receive a band, they do not receive a band, they do not receive a band, they do not receive a “BBBB” in those in those in those in those subjects. subjects. subjects. subjects. 
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Rather, those students get immediate Rather, those students get immediate Rather, those students get immediate Rather, those students get immediate feedback that they did not “meet the feedback that they did not “meet the feedback that they did not “meet the feedback that they did not “meet the standard” and then use that feedback to standard” and then use that feedback to standard” and then use that feedback to standard” and then use that feedback to improve their performance.  Essentially, the improve their performance.  Essentially, the improve their performance.  Essentially, the improve their performance.  Essentially, the standards movement asks parents, standards movement asks parents, standards movement asks parents, standards movement asks parents, teachers, and students to apply the same teachers, and students to apply the same teachers, and students to apply the same teachers, and students to apply the same techniques to academic classes.”techniques to academic classes.”techniques to academic classes.”techniques to academic classes.”
Georgia Performance Standards

p. 25

� Focus on student learning

� Expectations the same for all students

� Standards expressed through essential 
questions and supporting skills and 
knowledge

� Assessments used to guide and modify 
instruction

� Effectiveness of instruction judged on 
whether students meet the standard

Georgia Performance Standards

� Curriculum maps aligned to the standards

� Instructional strategies with opportunities for 
students to learn expectations outlined in the 
standards

� Student interests, previous achievements, and 
developmental levels considered in planning 
instructional methods

� Teachers working on building enduring 
understandings
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The Georgia Performance Standards Answer these questions: 
� What endures? 
� What’s essential? 
� What are the criteria for achievement?

Essentials 8
 

Where are the standards found?
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Think, Pair, Share:

List advantages and 

disadvantages of a standards-

based curriculum. Use a T-

chart on page 25

Clarified Objectives

Clarifying Objectives

What is it that I want my 
students to

�Know?

�Understand?

�Be able to do?

p. 26
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Social Studies Standard

� SS.9 – 12.11 Explains the causes and effects 
of European exploration and colonization 
patterns in the New World.

Essentials 24
Means Clarity AboutMeans Clarity AboutMeans Clarity AboutMeans Clarity AboutWhat Students Should:What Students Should:What Students Should:What Students Should:KnowKnowKnowKnow FactsFactsFactsFacts (Columbus came to the “New World”in 1492)VocabularyVocabularyVocabularyVocabulary (voyage, scurvy)UnderstandUnderstandUnderstandUnderstand ConceptsConceptsConceptsConcepts (Exploration, change)Principles/GeneralizationsPrinciples/GeneralizationsPrinciples/GeneralizationsPrinciples/Generalizations(Change can be both positive and negative.Exploration results in change.People’s perspectives affect how they respond to change)Be Able to DoBe Able to DoBe Able to DoBe Able to Do SkillsSkillsSkillsSkills

�Basic (literacy, numeracy)
�Thinking (analysis, evidence of reasoning, questioning)
�Of the Discipline (graphing/math/social studies)
�Planning (goal setting; use of time)

Know

� Students construct meaning, organize 
information, and store information

�Vocabulary

�Formulas

�Events, timelines

�Rules, principles
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Understand

� Relationships between facts, skills, and actions. 
The ‘Big Idea’

� Transfer to other contexts, issues and problems

� Abstract

� Varies by discipline—core concepts 
(adaptation), focusing theme (man’s inhumanity 
to man), an ongoing issue or debate (liberal vs
conservative), underlying assumption (supply 
and demand) 

Be Able to Do:

� Demonstrate ability, including discrete 
operations or more complex, creative ones

� Decoding, arithmetic computation

� Study skills

� Communication skills

� Comparing, inferring, analyzing, 
interpreting

� Research skills

KNOW UNDERSTAND BE ABLE TO DO

The social, 

political, 
economic, and 

religious 

conditions of 

the times

�

�

� �

Advances in 
technology

The common 

factors serve 
as motivation 

for exploration

Apply 

understanding to 
all  exploration

Clarified Objective
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Individually

With a partner, choose a GPS objective, and 
write a Clarified Objective p. 28

� Know

� Understand

� Be able to

� S7L4. Students will examine the 

dependence of organisms on one another 

and their environments. 

� M7N1. Students will understand the 
meaning of positive and negative rational 

numbers and use them in computation.

� M7G3. Students will use the properties of 
similarity and apply these concepts to 

geometric figures.

� SC4. Students will use the organization of 
the Periodic Table to predict properties of 

elements. 

With your ‘Elbow Partner’

� Share

� Record any 
questions you have
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With your Group

Discuss:

�What was easy

�What was 
difficult

�What further 
information do 
you need

Essential Questions

Essentials 29

Social Studies Standard for Grades
9-11 

� SS.9 – 12.11 TLW (explain the causes and 
effects of European exploration and 
colonization patterns in the New World.)

If necessity is the mother of invention, what is the 

mother of exploration?

NOTE: TLW means: The learner will…
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Essential Questions Lead To…

�

� FOCUS

� PURPOSE

� INCENTIVE
� ENGAGEMENT Essentials 28

UNDERSTANDING

Essential Questions

� Have no simple “right” answer; they are 
meant to be argued. Essential questions 
yield inquiry. They should uncover rather 
than cover the subject’s puzzles and 
perspectives. They should result in 
conclusions drawn by the learner, not 
recited facts. 

� Examples: Does art reflect culture or help 
shape it? What makes a great story? 

Essential Questions

� …Are designed to provoke and sustain 
student inquiry, while focusing learning 
and final performances. They involve the 
counterintuitive, the visceral, the 
whimsical, the controversial. 

� Examples: Does food that is good for you 
have to taste bad? Are censorship and 
democracy compatible?
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Essential Questions

� …Often address the conceptual or 
philosophical foundations of a discipline. 
They reflect the most historically important 
issues, problems, and debates in a field of 
study. 

� Examples: What is a proof? Nature or 
nurture? Can fiction reveal truth? 

Essential Questions

� …Raise other important questions. 

Essential questions lead to other important 
questions within, and sometimes across, 
subject boundaries.

� Example: In nature, only the strong 
survive? (Leads to questions such as, 
“What is strength? Are insects strong, 
since they are survivors?

Developing Essential Questions:

� Two to five per unit is reasonable. 

� Put them in language appropriate to 
students. 

� Use them as organizers for the unit, making 
the “content” answer the questions. 
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Continued….

� Sequence questions so they lead naturally 
from one to another. 

� Share essential questions with other 
teachers to ensure curricular coherence.

Biology Standard for Grades 9 - 12

� S.9 – 12.22 TLW explain how the organ 
systems interact to maintain homeostasis.

How are your organ systems like a football  
team? Essentials 30

Essentials 31
Math Standard for Grade 7

� M.7.32 TLW use fractions, decimals, and 
percents interchangeably and recognize 
equivalent representations. 

Would you rather have 1/6, .25, or 2.5% of 
$1,000,000? Why? 
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Essentials 32

Class Standard

TLW plan essential instruction through 
clarifying objectives, teaching for understanding 
through concepts, and designing essential 
questions.

How do we determine what is Essential 
for students to learn?

Essentials 32

Use your clarified objective to 
write an Essential Question.
BE CREATIVE AND INSPIRING!!

Checklist for Essential Questions

�

� Does it promote critical thinking?

�

�

� Does it lend itself to real world applications?Essentials 33
Does it go to the heart of the matter?

Is the question too broad or too narrow?

Does it generate “personalized” interest?
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Word Map

� Individually, complete the Word Map for 
Essential Questions p. 30

� Share with your neighbor

� Circle or highlight statements that are 
similar

� Copy information that your neighbor wrote 
that you did not include.

� Be prepared to share with the class

Curriculum Mapping

Warm up, June 4
� List different types of assessment

� Rank these characteristics of Essential 
Questions in their order of importance (to 
you). 1 = most important

�

� FOCUS

� PURPOSE

� INCENTIVE
� ENGAGEMENT

UNDERSTANDING
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Social Studies Standard for Grades 

� SS.9 – 12.11 Explains the causes and effects 
of European exploration and colonization 
patterns in the New World.

Page 8
Unit Planning Guide—p.7
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Vocabulary
Mercantilism
Annexation
Sepoys
Monopoly 

Vocabulary
Archaeology
Ethnocentrism
Dowry
Subsistence farming

Vocabulary
Cash crop
Aztec
Land Grant
Great Awakening

Vocabulary
Circumnavigate
Conquistadores
Persecution
Imperialism

TopicColonization of Colonization of Colonization of Colonization of Asia Asia Asia Asia TopicColonization of Colonization of Colonization of Colonization of AfricaAfricaAfricaAfricaTopicColonization of Colonization of Colonization of Colonization of the Americasthe Americasthe Americasthe AmericasTopicEuropean European European European ExplorationExplorationExplorationExploration Unit Title and Concept“European Exploration”Migration is a psychologically driven response to meet an internMigration is a psychologically driven response to meet an internMigration is a psychologically driven response to meet an internMigration is a psychologically driven response to meet an internal al al al need for opportunity or freedomneed for opportunity or freedomneed for opportunity or freedomneed for opportunity or freedomUnit Essential Question

3—2—1
� List three new strategies you 
learned today.

�

� List one person in your group that 
has been really helpful today. Essentials 33
List two concepts that are confusing 
or unclear.

Write A LetterWrite A LetterWrite A LetterWrite A Letter

Write a letter to a student in this 

class who missed the instruction on 

clarifying objectives. Include:

�Rationale

�Procedure


